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Abstract

Students successfully completing an IB Diploma course of study may, under certain conditions, be awarded a Bilingual Diploma. Since many students in international schools may be expected to be bilingual, and bilingualism, properly nurtured, has been shown to have metalinguistic and cognitive advantages, it would be advantageous for bilingualism to be a common thread through the IB Primary Years Programme (PYP), Middle Years Programme (MYP) and Diploma Programme (DP), and to be suitably acknowledged and rewarded. This article will investigate the treatment of bilingualism in the IB, give a background to research showing the advantages of well-nurtured bilingualism and make recommendations for amendments.
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INTRODUCTION

The International Baccalaureate Organization (IBO) is a non-profit educational foundation based in Geneva, Switzerland.  Founded in 1968, it grew out of the efforts of international schools to establish a common curriculum and university entry credential for international students (see Peterson, 1987).  The focus was on the last two years of secondary school. The aim: to build a comprehensive curriculum that would lead to a baccalaureate which could be administered in any country and would be recognized by universities in every country. The IBO has since developed into an organization that offers a wide range of (not only international) school programmes to cover all the years of a child’s formal education.  The three programmes are known as the Primary Years Programme (PYP), the Middle Years Programme (MYP) and the Diploma Programme (DP) (IBO 2005).  None is a pre-requisite for any other.
Huge amounts of research have been carried out in the areas of second language acquisition (SLA) and bilingualism, and national systems have responded in different ways to the challenge presented by the global trend of increased migration and the resulting mix of languages that accompanies it. It seems that little research has been carried out in this area in international schools, as pointed out by Murphy (2003a). However, much of the research carried out in the public domain has gained recognition and credibility. The research carried out by Thomas and Collier (1997) on several hundred thousand second language students over twenty years gives a clear picture of the type of programme that is needed. They show that a well planned programme of second language education plus mother tongue education will lead to better academic progress in all subjects. In fact the co-researcher of the project, Professor Virginia Collier, actually wrote in the foreword to “The International Schools Compendium – ESL: Educating Non-native Speakers of English in an English-medium international school”, edited by Edna Murphy (2003b:8), that:  “When the demographics of a school population include a multilingual student group with small numbers of each language represented, then mother tongue literacy development for each language group, combined with ESL taught through academic content, may be the best choice for support of non-English-speakers’ needs”.  This endorsement from such an eminent and qualified researcher carries much weight, and is the model practised at the Vienna International School.

Two terms relevant to any discussion of bilingualism in a school setting are additive bilingualism and subtractive bilingualism. The former implies that the second language is learnt in addition to, and does not replace, the first language, and there are also cognitive and metalinguistic advantages.  The latter suggests that the development of the second language is detrimental to the development and maintenance of the first language (Baker & Prys-Jones 1998). There may also be cognitive disadvantages, and the danger of “anomie”: a feeling of disorientation and rootlessness such as may be found in migrant groups, or a feeling of uncertainty or dissatisfaction in relationships between an individual learning a language and the language group with which they are trying to integrate (Baker & Prys-Jones, 1998). These are crucial definitions, and deserve to be seen as guiding principles in all decisions taken on the language development of international school students with their rich and complex language backgrounds. Whilst it is important to focus on the positive, the potential negative consequences resulting from subtractive bilingualism should be disturbing for international school programme decision makers. Since bilingualism, and the way it is addressed, is clearly an important factor in students’ academic and social development, then the way it is built into the programme of an international Curriculum and Assessment body such as the IBO is clearly relevant.

Let us now look at the IB programmes, PYP, MYP and DP, to see how bilingualism and the language development of students is addressed. We shall begin with the DP as it is the original IB programme, and the one where the “bilingual reform” i.e. the introduction of Language A2, to be explained below, first took place.

IB DIPLOMA PROGRAMME
The Diploma Programme is described as a rigorous pre-university course of study that leads to examinations and is designed for highly motivated secondary school students (IBO, 2005).  It is a comprehensive two-year curriculum, available in English, French and Spanish that generally allows students to fulfil the requirements of the national education systems of English, French and Spanish speaking countries.  IB diploma holders are able to enter universities throughout the world, though they will most often need their mother tongue at Language A1 level in the IB Diploma for their own country.
The grading system is criterion referenced and responsibility for all academic judgements about the quality of candidates’ work rests with the thousands of IB examiners worldwide who are led by chief examiners with international authority in their fields.  In May 2004 some 25,000 students sat for the full IB diploma and approximately 20,600 of them were awarded a diploma, i.e. 83% (IBO Statistical Bulletin, 2004). The programme requires students to take six subjects, which are grouped as follows:
Group 1:
Language A1
Group 2:
Second Language
Group 3:
Individuals and Societies
Group 4:
Experimental Sciences
Group 5:
Mathematics and Computer Science
Group 6:
The Arts
We shall be concerned primarily with groups one and two, but other subjects also come into the bilingual equation.
Students can gain a maximum of seven points on each subject, giving a total of forty-two. They also have to follow a course in the Theory of Knowledge and present an extended essay of 4,000 words on a topic of special interest.  These two activities are jointly rewarded with a maximum of 3 points, giving an overall maximum possible total of 45 points.  Students also have to put in a defined number of hours for “Creativity, Action, Service (CAS)”; without this they will not be awarded the diploma.
As regards the six academic subjects, at least three but not more than four are taken at Higher Level (HL), while the others are taken at Standard Level (SL).  The hours of study recommended for HL subjects are 240 over two years, for SL 150.  Candidates must select a mathematics subject from group 5, one subject from each of groups 1 – 4 and a subject from group 6, or alternatively one subject from each of groups 1 – 4, the sixth subject being a second choice from groups 1 – 5.  A candidate may offer a second language A1 instead of a group 2 language, (there are other minor restrictions).  The award of a diploma requires students to meet defined standards and conditions including a minimum of 24 points.
Languages
In group 1, Language A1 is taken either at Higher Level (HL) or Standard Level (SL).  The IBO offers more than 80 languages as Language A1 as part of the IBO policy of encouraging students to maintain strong ties to their cultures.  Good writing and oral skills, and respect for the literary heritage associated with the student’s first language, are set against the international perspective given through world literature studies.  In group 2 there are three options of language level:  Language A2 (HL and SL); Language B (HL and SL); and Ab Initio (SL).  “It is for schools to decide which level each student takes” (author’s italics).  Ab Initio is for students with “no previous experience in the language”.  Language B is for students with “some previous experience” of learning the language.  Language A2 is for students with “an already high level of competence” in the language. Several options in group 2 accommodate bilingual students. This is the only mention of “bilingual” in the descriptions (IBO, 2005).

Bilingualism
The IB “book of rules” is known as the Vade Mecum.  It is updated every year and issued electronically. Article 13:  “Form of the IB diploma document”, states first that successful IB diploma candidates will receive an IB diploma and the document “Diploma Results”, which lists the total diploma score, the subject grades, the points awarded for the combination of Theory of Knowledge and the extended essay, and the completion of the CAS programme. It then goes on to say that a bilingual diploma will be awarded to successful candidates who take two languages A1, or take a language A1 and a language A2, or take examinations in at least one of the subjects from group 3 or group 4 in a language other than that offered in group 1. Subjects available in group 3  (individuals and societies) are business & management, economics, geography, history, Islamic history, information technology in a global society (SL only), philosophy, psychology, and social & cultural anthropology. Group 4 subjects (experimental sciences) are biology, chemistry, physics, environmental systems (SL only) and design technology.
Some historical background to the “language issue” in the IB
A detailed background to the development of Language A and Language B in the IB programme can be found in Tosi (1987).  Chapter 6 of this work, “From Anglo-centrism to Bilingualism in International Schools”, examines the diverse treatment of bilingualism in multilingual pupils, and professional issues related to how their language competence is evaluated are also discussed. At that time the Diploma language offerings were limited to Language A and Language B, and Tosi discussed how these concepts came into being, pointing out “the peculiar situation that international schools face:  that although the curriculum of the IB requires the study of two languages, there are actually three, not two, diverse language learning processes and diverse categories of pupils to be examined”.  He lists these categories as, first, native speakers of the school language learning their mother tongue through the curriculum (which is usually English native speakers in an English medium school); then, any student learning a foreign language as a school subject (for example English native speakers learning French or Spanish); and finally non-native speakers of the school language learning a second language through the curriculum (such as, for instance, Indonesians in an English medium school).

In 1988 the IBO set up a working group consisting of Dr. Tosi, Professor Henry Widdowson, (then of the Institute of Education, University of London), and the author with the brief of establishing a new examination configuration for these constituencies of students.  Several meetings took place at the IBO offices in London, headed by the now late Robert Blackburn. Dr. Roger Peel, then IBO Director General, also participated.  Much work was achieved but the project was put on hold until the early nineties when a working party (including the author) was set up under the chairmanship of an applied linguist, Helen Evans, at the new IBO centre in Cardiff.  This resulted in a new examination structure consisting of Languages A1, A2 and B.  The old Language A became Language A1 with little or no change in the nature of the examination.  Language B remained ostensibly the same, as an examination for foreign learners of a language. The innovation was Language A2, which catered for students in Tosi’s third category.  Language A2 was to be the examination for bilingual students, where “bilingual” would be defined as those students who had an almost native-like competence in the target language at an academic level.  Along with the new Language A2 would be a new route to the Bilingual Diploma:  Language A1 + Language A2. The other route, a Language A1 plus another Language A1, was and still is very rare:  it involves reading a very large amount of literature and writing long assignments.
The solution was in one way the best possible.  However, various compromises have filtered into the scheme over the years which leave questions unanswered.
Language A2
As noted above, Language A2 was devised in order for students with a “native-like competence” in the target language to show their abilities.  Language A1 is a purely literary course; it required students to read and study in depth either 15 (HL) or 11 (SL) works of literature. Five of these works (HL and SL) will be “World Literature” – books chosen from a prescribed IB list of works chosen from the world’s canon of literature known as the PWL – Prescribed World Literature list. The remainder will be from a prescribed book list (PBL) of texts from the student’s own country/culture.  (For details readers are referred to the guides available for each language: A1 HL/SL, A2 HL/SL, B HL/SL, Ab Initio and to the IB Vade Mecum, published by the IBO). 
Language A2 combines a choice of literature and topics.  In essence students choose from (HL) four blocks, or (SL) three blocks.  Each block is either a topic option (Language and Culture, Media and Culture, Future Issues, Global Issues, Social Issues) or a literary option.  Students must choose at least one “cultural” option (Language and Culture or Media and Culture) and at least one literary option.  A literary option consists of three works chosen “freely”:  they can be from an A1 PBL or selected from elsewhere as long as they are of “literary” quality.  Thus an A2 HL student could choose 3 literary options, amounting to nine works, and one cultural option; or 2 literary options, amounting to six works, one cultural option and one other topic, or 1 literary option amounting to 3 works, one cultural option and two other topics.
In the following examples based on actual students’ experiences it will be taken as a given that students are attending a school where all subjects except modern languages are taught through the medium of English (as is the case in many international schools worldwide). A student with Japanese as her mother tongue might take Japanese A1 HL and English A2 SL – if she has been at the school for some time.  Another student, more inclined to Sciences, who has been in the school for a shorter time, might take Japanese A1 SL and English B SL. It is worth noting that both these students gain a Bilingual Diploma, the first because she has A1 + A2, the second because he has taken his group 3 and 4 subjects in a language different from that of his A1; but more on the Bilingual Diploma later.
It will be recalled that the IB framework consists of six groups.  Group 1 contains only Language A1; Group 2 contains Language A2, Language B, and Ab Initio.  This is a format that gives rise to much difficulty as it leads to the question “on what grounds will a student be allocated to a particular Group 2 language level?”  The IB provides definitions of the language levels expected of students when they embark on a course but will not be in any way prescriptive, saying it is for the school to decide.  This leads to much difficulty, but does provide flexibility.
The descriptions given at the beginning of every group 2 guide describe the Ab Initio course as a language learning course for beginners, designed to be followed by students who have no previous experience of learning the target language; Language B courses are described as language learning courses for students with some previous experience of learning the target language, and Language A2 courses as courses for students with an already high level of competence in the target language.
This is the only guidance given by the IBO for placement of students in a correct group 2 course; the rest is left up to the experience of the teachers and their integrity.  It is a major issue of discussion among language teachers, some of whom are deeply dissatisfied with the lack of more prescriptive guidelines from the IBO but at the same time prefer flexibility of choice.  On the one hand it can be argued that it is wise to leave the decision on placement to the experience of the teacher, who can have an in-depth look at the language level and ability of the student and place her accordingly.  However, the system is open to abuse and it is abused.  It is not unusual for a student who has been at an international school all her life to take English at B HL and probably the host country language as A1.  Many students realize that they can gain more points on a language B than on a language A2.  The number of overall points gained for the IB Diploma is crucial and will determine which university a student is accepted for. The framework of the Bilingual Diploma could provide a solution.

Bilingual Diploma
Before Language A2 was devised, the route to gaining a Bilingual Diploma was largely by offering either a group 3 or group 4 subject in a language different from Language A.  Thus an Indonesian student, for instance, who was doing Language A Indonesian, Language B English and History in English would gain a Bilingual Diploma. 
When Language A2 was introduced as “the bilingual examination”, a new route to the Bilingual Diploma was to gain a Language A1 plus a Language A2. However, the value placed on the Bilingual Diploma is chiefly that the words “Bilingual Diploma” are written on the final document, the first of two sheets of paper giving the student’s name and school with on top in small type: “Bilingual Diploma”.  On the second sheet “Bilingual Diploma” is not entered, and the student’s subjects, grades and overall total are given.  Little mention is made of the Bilingual Diploma  in IB documentation. A heightening of status and more stringent rules for gaining it might resolve many of the problems of placement of students in Language A2 or Language B.
One of the principal reasons behind creating Language A2 was to have a balanced literature and language course which could measure a student’s linguistic ability.  All IB examinations are marked by using assessment criteria.  For Language A1 HL, Written Paper 1, Commentary, for example, there are five standards, each with criteria measuring 0-5:  understanding of the text; interpretation of the text; appreciation of literary features; presentation; formal use of language.  For Paper 2, Essay, there are likewise five sometimes different standards:  knowledge and understanding of the works; response to the question; appreciation of literary features; presentation; formal use of language.
For Language A2 HL, Paper 1, Comparative Commentary, there are three standards, each with criteria measuring 0-10: understanding and comparison of the texts; presentation; language.  For Paper 2, Essay, there are likewise three standards:  response to the question; presentation; language. Language A2, then, has one third of the assessment criteria to measure and assess the language of the student.  The criteria are the same for both Paper 1 and Paper 2 and the criteria for language in the oral component and written tasks – similar to an assignment – are similar.  To gain a 9-10, the maximum, on “Language, Criterion C”, a student has to show the following qualities: that the language is fluent and entirely appropriate; that there is a high degree of accuracy in grammar, spelling and sentence construction, although the essay is not necessarily free from error; that the register and style are consistently effective and appropriate to the task; and that vocabulary and idiom are varied and highly appropriate to the task. (IBO, 2002)
Students taking Language A2 have their language ability measured by assessment criteria that specifically make judgements on their written and spoken language. They can deservedly be awarded a Bilingual Diploma if they take this examination along with a Language A1.
The old route to the Bilingual Diploma, still available, is for students taking either a group 3 or group 4 subject in a language different from their Language A1.  Typically, in an English-speaking school, a student may take, say, Spanish A1, and information technology in group 3 through English; or Russian A1, and physics in group 4 through English:  there are many combinations.  However, in these cases the language content in the group 3 and group 4 subjects is not measured in any way for its linguistic accuracy.  Examiners mark the subject content, not the language.  The IB examiner manual actually states:  “4.  Marking.  4.1. Approach to marking.  For examinations in groups 3-6, remember that some candidates will not be writing in their first language.  You are not marking for grammatical accuracy; what is important is that candidates present their answers as clearly as possible”. Many of these students take English at Language B HL or SL, yet gain a Bilingual Diploma for which A2 students have had to prove, and be assessed on, their linguistic ability. 

The first of my proposed solutions to strengthening the status of the Bilingual Diploma is to have only an A1 plus A1 (very rare) or A1 plus A2 route to gaining it. The second proposed solution would be to award an extra point for gaining a Bilingual Diploma. This would solve two problems:  it would encourage waverers not to take Language B in order to get more points as they would get an extra point for having a Bilingual Diploma; and it would strengthen the status of the Bilingual Diploma itself.  The IBO could play a supportive role here by emphasizing to universities and employers around the world the achievement that such a document represents.
Numbers of languages offered at A2 level
Having introduced the “bilingual” solution, the IBO offered it in only a limited number of languages.  It offers some 80 languages as A1, and about 26 languages are offered as Language B. However, only 15 languages are offered at A2.  The March 2005 issue of ‘DP Coordinator Notes’ states that “in line with the IBO policy that a group 2 language (i.e. Language A2, B, and Ab initio) must have a minimum entry of 30 students, the following languages will be withdrawn from September 2007: Hindi Ab Initio, Bengali B, Finnish B HL, Korean B HL, Thai B, Italian A2”. Clearly it would be desirable, from the point of view of accessibility of the Bilingual Diploma to as many students as possible, for larger numbers of languages B and A2 to be made available.
Recommendations

In summary, on the basis of the issues discussed above, the following recommendations are presented:
· Have only one route to the Bilingual Diploma:  two Language As: A1 + A1, or A1 + A2.
· Reward the Bilingual Diploma with an extra point.
· Offer the same languages at A2 and B as at A1.
· Establish a means for ensuring that students are placed in the level in which they will be challenged, not where they can take the easy option and get more points.
· Have an information campaign for universities to show the value of the Bilingual Diploma.
IB MIDDLE YEARS PROGRAMME

In the 1990s the IBO decided to extend its programme in order to cater for all ages of children’s education, from early childhood to university entrance.  The five years before the Diploma Programme would be known as the Middle Years Programme (MYP), for students in the 11 – 16 age range (IBO, 2005). The IBO Middle Years Programme (MYP) is described as providing a framework of academic challenge and life skills for students aged 11 – 16 years.  The five-year programme is intended to offer an educational approach that embraces but goes further than traditional school subjects. After consultation with the IBO, provided certain conditions are met, schools enjoy much flexibility in terms of language of instruction and languages taught.  Intercultural awareness is stated as being central to the programme.

There is an emphasis in MYP literature on personal and intellectual development, on discipline, skills and challenging standards, but also on creativity and flexibility.  The IBO is concerned that students develop a personal value system which will guide their own lives, creating thoughtful members of local communities and the larger world.

The curriculum model shows an octagon with eight subjects on the periphery, including Language A, Language B, humanities, sciences, mathematics, and arts (which is so far the same as the Diploma Programme subjects), then there are also technology and physical education.  Inside the octagon are the areas of interaction:  environment, health and social education, community service, approaches to learning and Homo Faber, which pervade and recur throughout the five years of the MYP, within the eight subject groups, but also through interdisciplinary teaching and projects, whole school activities and the MYP personal project.  The areas of interaction are not assessed per se though they are indirectly assessed through the personal project. The personal project, therefore, appears as a crucial undertaking as it shows the extent to which students have matured in the five areas of interaction.

The personal project is described as being an independent piece of work intended to be the culmination of the student’s involvement with the five areas.  It can be an essay, an artistic production or other form of expression.  It can also be written in the students’ mother tongue.

Student work is assessed by teachers in schools according to the objectives of the programme; the IBO provides guides for each area with prescribed assessment criteria that state final levels of achievement in each discipline.  Emphasis is placed on formative assessment in the initial years, and students are encouraged to apply the same process to their own work.  All of the results are recorded in a portfolio of achievement which is provided by the IBO as well as documents and certificates from the school. The IB does not set or mark examinations for the MYP but instead offers schools the option of IBO-validated final grades and MYP certificates through the process of moderation. Schools may opt for an MYP certificate, accompanied by a record of achievement.  In this case the formal document issued is limited to schools that elect to have their own assessment of the students validated by the IBO through that moderation process.  

Languages in the MYP

As has been seen, the MYP offers only Language A and Language B (and not the A1, A2, B classification of the DP). However, the MYP octagon only has Language A and Language B as options. The Language A offered by international schools is frequently English. Since many students will not have English as their first language, but have to take it as Language A their school does not offer their own first language, this seems to imply that Language A has two implicit meanings: both English and the student’s best language. The norm in many international schools for Language B is French or, increasingly, Spanish. The provision for bilingual students is not immediately apparent. What immediately comes to mind is that the MYP octagon was devised at a time when the Language A2 programme was coming to fruition in the IB Diploma programme, but MYP did not implement the A1, A2, B classification.

Teachers in MYP schools reacted to this anomaly? and the IBO responded concretely. The IBO has a relatively transparent approach to its constituents, and includes practising teachers in new curriculum developments. Thus in drawing up guides for its various subjects it forms working groups who meet at the IB Curriculum and Assessment centre (IBCA) in Cardiff, Wales, UK.  The author was a member of the group constituted to contribute to the content of the guide for MYP Language B, as were other teachers of ESL. Over many months the view was made clear that second language students were a group that needed representation in the MYP other than through language B, and eventually a new working group was set up to discuss the issue and produce another guide for such students. As work progressed on this new guide, which is known as “Second Language Acquisition and Mother Tongue Development: A guide for schools” (January 2004), it was pointed out that it would be useful to revise some of the definitions for Language A and Language B.  

Language A (in the revised guide issued in August 2002) thus now reads (2002 page 8): “Language A is normally the best language of the student, who will be a native or near-native speaker. In many schools the language A is also the language of instruction. Schools may teach in two or more languages. Where a student’s language A is not the language of instruction then the school should ensure that appropriate language training is provided. Any tutors appointed must be provided with the necessary documentation, training and materials to teach the MYP course. External tutors must have regular contact with the language A teachers within the school to ensure a common understanding of the course objectives and to carry out internal standardization of assessment”. This of course refers to Mother Tongue teachers.

Language B (MYP Language B Guide, August 2000, IBO 2000 pages 8 and 9) reads: “Language B is normally defined as a modern foreign language learned at school.  However, the IBO recognizes that many special cases will arise given the transient nature of some school populations”. And later: “If the language of instruction at a school is not a student’s best language, this may be considered appropriate as their language B at either option. However, language A instruction in another language, i.e. mother tongue instruction, must also be provided, either as classroom instruction within the school or as a private, small-group tutoring arrangement organized and supervised by the school”.

Language B Advanced was also introduced in MYP to acknowledge the many different levels of language competence among students in an international context.  However, most importantly, there is recognition first of the existence and second of the needs of second language students in both guides.  There is also a possibility that a Language B Ab Initio course will be introduced: this would serve the needs of ESL Beginners, and also transient students who have never learnt the new school’s choice of foreign language. 

It is unfortunate that second language learners are not represented in the MYP octagon.  The guide is to be used by concerned teachers, or those (perhaps unqualified or inexperienced) teachers who need some guidance.  The Language A guide has samples for curriculum, and on both pages 32 and 45, in the midst of a mass of ideas, the phrase “ESL support of the mainstream curriculum” has a brief mention. 

Second Language Acquisition (SLA) and Mother Tongue Development (MTD):  A guide for schools.

The SLA & MTD guide (IBO, 2004) is divided into sections which treat each of the two areas, second language acquisition and mother tongue development, in the same ways.  First there are definitions and associated issues, aims and objectives, a glossary of terms, “frequently asked questions”, and then practical suggestions for schools.  The content of this guide is well thought through and fairly thorough.  It is the most comprehensive of any IB documents on bilingualism.

It contains a statement (page 7) which says the guide is “a document reflective of the educational beliefs and values of the IBO and the principles of the MYP”. There follows: “The IBO bases its guidance and recommendations on current academic research related to the particular issue of students acquiring the language of instruction in schools, and the importance of mother tongue maintenance and development”.  

There is then a review of four outcomes for second language students showing the importance of receiving instruction in their mother tongue; first that students should maintain their mother tongue, thereby avoiding language loss and the resultant negative effects; second that students should perform at least as well as, or maybe better than, monolingual students in mainstream subjects; third, that students should perform at least as well as, or maybe better than, second language students who do not maintain their mother tongue and are schooled wholly in the second  language; and fourth that students retain a positive attitude towards their mother tongue and cultural background when the school shows acceptance of the mother tongue, accounting for increased self-esteem and its resultant benefits (see Cummins and Danesi, in Baker and Prys Jones, 1998). There are then further sections in the Guide which elaborate on these and related areas, followed by clear, succinct definitions of Additive Bilingualism and Subtractive Bilingualism.

Second Language

This term is clearly defined on page 11, and second language students’ needs are then laid out, including a list of requirements for a second language programme.  Most importantly, there is a statement in bold type which reads that “without such a second language programme, these students cannot participate fully in the social and cultural aspects of school life nor will they be able to reach their potential in the academic use of language in the curriculum”.  However, this is printed in a guide which does not have to be followed.

Mother Tongue

This section opens with a statement that schools, students and parents should aim for additive bilingualism.  There are then well-formulated aims, which include students developing self-esteem and a sense of identity, and being ready to return to their home educational system, should this be the case. Next are suggestions for running a mother tongue programme, facilitating mother tongue classes within the school premises, and making available to parents and teachers information on mother tongue programmes.

The mention of resources emphasizes the need to build up stocks of materials in libraries/media centres in as many languages as possible. The paragraph on training for teachers includes providing information and advice for mother tongue teachers and ensuring that they are aware of the main themes of the curriculum.  

Finally there are practical considerations such as drawing up language profiles for each student, keeping language logs for students, and being prepared in advance for the type of certification each student is aiming for.  This point is vital for those aiming for an IB Diploma after completion of the MYP.

A useful section of frequently asked questions has as its first one “where do my second language learners fit?  Are they language A or language B?”  This is the question that bedevils all schools, all curriculum coordinators, and is probably the reason for second language learners being sometimes marginalized:  no-one is sure where to “put” them.  The answer given pursues the line that it depends on the language profile, how good a student is at the school’s language of instruction, and whether there is a mother tongue programme.  It then states that students must take both a language A and a language B to gain full MYP certification. The result could be that ESL students will not gain full certification. It is important that the IBO takes a robust line on this matter, ensuring when accrediting MYP schools that progress is being made as regards the situation of ESL students, and that they are being given the opportunity to take their mother tongue as language A. There then follow various questions, which include the perennial ones of when a second language student stops being a second language student; whether a second language student can ever reach top levels in Language A; and how the second language and mother tongue programmes should be integrated into the MYP.

Student Language Profile

[NB I FOUND THE MIDDLE SENTENCES BELOW DIFFICULT TO FOLLOW, AND HAVE SUGGESTED CHANGES THAT WOULD HELP THEM TO FLOW BETTER. IF I’VE GOT THE WRONG END OF THE STICK AND CHANGED THE MEANING, PLEASE RE-AMEND!] Fine!
On page 20 of the guide there is a comprehensive diagram showing how an assessment can be made of a student’s languages:  the goal is that students develop a language A and at least one language B.  There follows a diagram showing how a student can gain MYP certification. There also follow examples of scaffolding. This is the term used to describe how to give students structures and frameworks around which they can develop their learning:  it is a way of explicitly teaching study skills (Gibbons, 2002). More examples of suitable work, adapted for ESL students in a Science class, are also provided.  Finally there is a checklist of tips for mainstream teachers to improve the learning climate for linguistically and culturally diverse students with learning disabilities.  Once again, in spite of all the caveats, ESL students are put firmly in the same category as those with learning disabilities.  This is a policy that has repeatedly been condemned in the literature (see Cummins, 1984, 2000). The last piece of information in the guide is in the form of an advice sheet to parents.  There are many useful tips here.

Certification for the MYP

Following suggestions from the second language and mother tongue working group, from 2005 there is a third languages option that may be undertaken if a student is to qualify for the MYP certificate with the aim of including a student’s mother tongue.  (Option 1 is language A + language B; option 2 is language A + language A). This option, i.e. option 3, requires that students complete one language B, and a language course the equivalent of MYP language A, but not necessarily offered by the school: this is in order to institutionalise a Mother Tongue programme. The language A grade on the record of achievement, i.e. the document which provides the record of the student’s performance on all their subjects in the MYP, would then be replaced by wording which states that students have followed a language course approved by the IBO.

The MYP certificate awarded would be the same certificate as for the other options, and becomes available for certification for the first time in 2005. Option 3 will only be available for second language learners and should not be made available to other students. In addition, schools must present documentary evidence to the IBO describing in detail the language course(s) the student in question will be following. 

Recommendations

In summary, recommendations arising from discussion of the MYP languages programmes are as follows:

· Include students’ second language in the MYP octagon and make it clear that mother tongues are included in Language A, i.e. along the lines of the Diploma Programme.

· Ensure that the Second Language and Mother Tongue Guide is an integral part of the MYP programme.

· Set up guidelines for rewarding students appropriately with a Bilingual Certificate.

IB PRIMARY YEARS PROGRAMME

In the PYP, ESL is described as an “additional language”.  It would be useful for terminology to be consistent throughout IB programmes. In addition schools are not required to allocate a certain time dedicated to learning  foreign languages in their PYP curriculum.  There is instead a list of eight Standards, Principles and Practices, each of which has several items so that the overall total is 90.  Six of these ninety address language issues in one way or another:

Principle A2/5 asks that the resources offer access to different cultures, perspectives and languages; principle A2/6 requires that the school’s language policy reflects a comprehensive approach to meeting the language needs of all of its students; principle B2/13 asks for the school to provide effective support for students’ linguistic development through a comprehensive language policy; principle B2/15 requires the school to offer a language in addition to the principal language of instruction to students from the age of seven; principle B2/17 states that the school should have a written language policy which reflects PYP principles including the school’s position on mother tongue support; and principle E/9 says that teaching at the school should meet the needs of additional language learners. Vitally, there is a note which states at the beginning of the document that it is important to note that all the criteria provided are requirements and not suggestions.

Thus it is for each individual school to devise a language policy which addresses the above principles.  There is nothing specific about crucial ages of development, the advantages of additive bilingualism (which is not mentioned), the dangers of subtractive bilingualism, or the complexities of some students’ language backgrounds. 

Recommendations

There is a need for mother tongue instruction in the curriculum from the age of five, the amount of time given to it varying with age.  Below the age of five, other solutions need to be investigated, involving mother tongue helpers and a campaign of information for parents on the issue. This is a crucial age; the disadvantages of subtractive bilingualism have been touched on, but for young learners a wrongly delivered language programme, promoting only English and ignoring other mother tongues, may lead to a significant cognitive handicap and a learning disability for life. An information document, perhaps along the lines of the Second Language and Mother Tongue guide issued by the MYP, would almost certainly be welcomed by teachers and parents.

CONCLUSIONS

The IBO took on the issue of bilingual Diploma students and recognizing their skills and needs, and therefore rewarding them, in 1988 when it set up the first working group, which led to the introduction of Language A2 and a new route to the Bilingual Diploma.  Recommendations on that area have been made.

The MYP, after a traditional start, following in the footsteps of the Diploma Programme before the 1988 reform, was galvanized into providing an additional option for second language, bilingual students.  The resulting guide clearly ranks as the most comprehensive document produced by the IBO on bilingualism, and this is to be welcomed.  However, the right advice needs to be given in the early childhood years, and then followed sequentially right up to the IB Diploma.

Bilingualism is a fact of life in international schools, and increasingly in national schools. Schools needs clear guidelines, policies, common terminology, recommendations and programmes which show continuity from the early years right through to the Diploma Programme. The generation of such support could now be a priority for the IBO and could enhance its reputation as an international educational body in a world of mass migration by focusing on the benefits of bilingualism.
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